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Gen er al  Mar k in g  Gu id an ce  

 

• All candidates must  receive the same t reatment . Exam iners must  mark 

the first  candidate in exact ly the same way as they mark the last . 

• Mark schemes should be applied posit ively. Candidates must  be rewarded 

for what  they have shown they can do rather than penalised for 

om issions.  

• Exam iners should mark according to the m ark scheme not  according to 

their percept ion of where the grade boundaries may lie.  

• There is no ceiling on achievement . All marks on the mark scheme should 

be used appropriately.  

• All the marks on the mark scheme are designed to be awarded. Exam iners 

should always award full marks if deserved, ie if the answer matches the 

mark scheme.  Exam iners should also be prepared to award zero marks if 

the candidate’s response is not  worthy of credit  according to the mark 

scheme. 

• Where some judgement  is required, mark schemes will provide the 

principles by which m arks will be awarded and exemplif icat ion m ay be 

lim ited. 

• When examiners are in doubt  regarding the applicat ion of the mark 

scheme to a candidate’s response, the team leader must  be consulted. 

• Crossed out  work should be marked UNLESS the candidate has replaced it  

with an alternat ive response. 

 

 

 



Pap er  2   

 

Qu est ion  1 :  Read in g  

 

Assessment  Object ives:   

( i)  Read and understand texts with insight  and engagement . 

( ii)   Develop and sustain interpretat ion of wr iters’ ideas and perspect ives. 

( iii)   Understand and make some evaluat ion of how writers use linguist ic and 

st ructural devices to achieve their effects. 

 

Quest ion 

number 

I ndicat ive content  Mark 

1  
A relevant  answer will focus on:  

• evaluat ing how the writer br ings out  the im portance 
of the com ing of elect r icit y 

• using textual evidence to substant iate the points 

made  

• the writer ’s presentat ion and use of techniques, 

including use of language.  

 

Can d id at es ar e f r ee t o  in t er p r et  t ex t u al  d et a i ls in  a 

v ar iet y  o f  w ay s. Th e f o l low in g  sect ion  r ep r esen t s a 

l i k e ly  in t er p r et at ion  o f  t h e t ex t  bu t  ex am in er s m u st  

ev alu at e o t h er  r espon ses on  t h ei r  m er i t s. I t  i s 

im p or t an t  t o  b e a ler t  t o  u n u su al  r esp on ses w h ich  ar e 

w el l  ex p la in ed  an d  su bst an t ia t ed  b y  ef f ect iv e u se o f  

t ex t u al  ev id en ce. 

 

Th e bu l le t  p o in t s ar e n o t  p r escr ip t iv e, b u t  ar e 

in t en d ed  t o  in d icat e asp ect s o f  t h e t ex t  t h at  

can d id at es m ay  w ish  t o  con sid er . 

 

 

1 5  

 

 

 

 

 

 

 

How  t h e p eop le in  t h e p oem  ar e p r esen t ed  

Candidates may wr ite about  Mr Samuel, Mrs Pat terson and/ or the children 

• Mr Samuel seems to have status He is the first  to have elect r icity and 

his house has a verandah 

• the excitement  of the children, 

t ravelling to the house 

“camped on the grass” ;  

“wait ing…watching”  

• the curiosity of the neighbour, 

Mrs Pat terson 

“peeped through the crack”  

• the children have an older form  

of fuel 

“ lam ps filled with oil”  

 

 



• Mr Samuel’s pleasure at  the 

success of the lights working 

“Mr Samuel sm iling…”  

• Mr Samuel appears t ransformed 

by the com ing of elect r icit y 

“a silhouet te against  the yellow 

shimmer behind him”  

• things do not  really seem to 

have changed for the children 

“ lit  their lamps for the dark journey 

home”  

 

 

How  n at u r e r eact s t o  t h e ev en t  

Di f f er en t  asp ect s o f  n at u r e ar e p er son i f ied .  Nat u r e seem s t o  eag er ly  

an t icip at e t h e com in g  o f  e lect r ici t y  an d  t o  r eact  w i t h  ex ci t em en t  

• fireflies “waited in the shadows”  

• kling-klings “swooped” , “congregat ing”  

• breeze “held its breath”  

• bamboo “ lining…stopped its swaying”  

• birds “ flut ter ing of wings” , “ tweet -a-whit ”  

• long grass “st retching…like so m any bowed heads”  

• wind “a voice in the wind whispered”  

• rocks Heard “a voice in the wind”  

 

How  t h e ev en t  i t se l f  i s d escr ib ed   

• cont rast  between light  and dark “evening…Closing” , “Light ” , “dark 

journey home” , “shadow” , “sunset ”  

• single word and m inor sentences 

to express excitement , with one 

of these being given prom inence 

at  the start  of the second stanza 

“Light !  

“Light !  Marvellous light !  

• the event  seems to have an 

impact  on all of the environment  

“arising such a gasp” , “such a flut ter ing 

of wings” , “breeze… long grass”  

• momentousness of the occasion “ I s there one among us to record this 

moment?”  

• some sense of regret  that  the 

moment  is so important  that  it  

should have been recorded 

“But  there was none…”  

• some sadness that  the event  is 

over 

“and it  was too late - / the moment  had 

passed.”  

 

Th e u se o f  lan gu ag e 

• form   Three uneven stanzas, unrhymed, 

start ing off ‘in medias res’ (begins in 

the m iddle of the act ion)  

• repet it ion “wait ing/ waited” , “Closing. Closing” , 

“ swaying, swaying” , “ swelling and 

swelling”  

• alliterat ion “wait ing/ watching” , “ breeze…held its 

breath” , “soft  as chiffon”  

• onomatopoeia  “ tweet -a-whit ” , “ k ling-klings” , 

“ flut ter ing”  

• personificat ion and sim iles E.g. “ like so many bowed heads”  

• vocabulary associated with 

darkness to bring out  the 

“shadow” , “sunset ” , “evening came” , 

“dark journey” , “ silhouet te”  

 

 



cont rast  with the elect r ic light  

• use of the present  part iciple to 

suggest  act ion and im pact  

“wait ing” , “watching” , “congregat ing” , 

“ com ing” , “ lining” , “Closing” , “ar ising” , 

“ flut ter ing” , “ swelling” , “swaying” , 

“st retching”  

• sim ile, t ry ing to express 

something new and st range 

“cable was drawn like a pencil across 

the sun”  

• dramat ic and dynamic single 

word line;  use of exclamat ion 

marks 

“Light ! ”  

 

 

 



Th e ‘b est - f i t ’  ap p r oach  

An answer may not  always sat isfy every one of the assessment  cr iter ia for a 

part icular mark range in order to receive a mark within that  mark range, since 

on indiv idual cr iter ia the answer may meet  the descriptor for a higher or lower 

mark range. The ‘best - fit ’ approach should be used to determ ine the mark range 

which corresponds most  closely to the overall quality of the response.   

 

 

Lev el  Mar k  AO2  ( i ) / ( i i ) / ( i i i )  

 0 No rewardable mater ial.  

Lev el  1  1-3 • Engagement  with the text  is lim ited, examples used are 

of lim ited relevance  

• Lit t le understanding of language, st ructure and form  

and how these are used to create literary effects 

• Lim ited connect ions are made between part icular  

techniques used by the writer in presentat ion of ideas, 

themes and set t ings. 

Lev el  2  4-6 • Some engagement  with the text  is evident , examples 

used are of part ial relevance  

• Some understanding of language, st ructure and form  

and how these are used to create literary effects 

• Some connect ions are made between part icular  

techniques used by the writer in presentat ion of ideas, 

themes and set t ings. 

Lev el  3  7-9 • Sound engagement  with the text  is evident , examples 

used are of clear relevance  

• Clear understanding of language, st ructure and form  

and how these are used to create literary effects 

• Sound connect ions are made between part icular 

techniques used by the writer in presentat ion of ideas, 

themes and set t ings. 

Lev el  4  10-12 • Sustained engagement  with the text  is evident , 

examples used are thoroughly relevant  

• Thorough understanding of language, st ructure and 

form  and how these are used to create literary effects 

• Sustained connect ions are made between part icular 

techniques used by the writer in presentat ion of ideas, 

themes and set t ings. 

Lev el  5  13-15 • Assured engagement  with the text  is evident , examples 

used are discr im inat ing 

• Percept ive understanding of language, st ructure and 

form  and how these are used to create literary effects 

• Percept ive connect ions are made between part icular 

techniques used by the writer in presentat ion of ideas, 

themes and set t ings. 

 

 



Qu est ion  2 :  W r i t in g  

 

Assessment  Object ives:   

( i)  Communicate clear ly and appropr iately, using and adapt ing form s for 

different  readers and purposes. 

( ii)  Organise ideas into sentences, paragraphs and whole texts using a var iety 

of linguist ic and st ructural features. 

( iii)  Use a range of sentence st ructures effect ively, with accurate punctuat ion 

and spelling.  

 

Quest ion 

number 

I ndicat ive content  Mark 

2 ( a)   

Each answer will need to be judged on its merits, and the 

skill and effect iveness with which the candidate answers the 

quest ion. Exam iners must  be alert  to unusual, perhaps 

original approaches ( for instance in style, content , 

st ructure, ideas and so on)  which address the quest ion in an 

engaging, yet  relevant  way, and reward these posit ively. 

 

• The chosen style or register should reflect  the specified 

context  of a teenage audience, though the candidate’s 

interpretat ions of what  is appropr iate may vary. 

• The st ructure and expression of the talk should show an 

awareness of a listening audience;  thus the use of 

rhetoric, and of words and phrasing pat terned for their  

sound, would mer it  reward. A text  which simply reads 

like an essay would be less effect ive.  

• Sentences are likely to be complex, with verbal linking 

and a sequenced paragraph st ructure.  

• Emot ive language may also be used for part icular  effect   

  

 Candidates should use examples and evidence to support  

their ideas.  

 

W eak er  an sw er s  are likely to be br ief and undeveloped 

and show lit t le awareness of the ‘live’ context .  

 

Mor e su ccessfu l  answers will be st rong in terms of content  

and style, and give a clear sense of the teenage context  and 

supposed listeners.   
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Lev el  Mar k  AO3  ( i ) / ( i i ) / ( i i i )  

 0 No rewardable mater ial.  

Lev el  1  1 -  3 

 

 

• Communicat ion is at  a basic level, and lim ited in clar ity.  

• Lit t le awareness is shown of the purpose of the wr it ing 

and the intended reader. 

• Organisat ion is simple with lim ited success in opening 

and development . 

• Sentences show basic at tempt  to st ructure and cont rol 

expression and meaning. A lim ited range of sentence 

st ructures is used.  

• Basic cont rol of a range of punctuat ion devices, with 

lit t le success in conveying intended emphasis and 

effects. 

• Spelling is basic in accuracy, with many slips which will 

hinder meaning. 

Lev el  2  4 -  6  • Communicates in a broadly appropr iate way. 

• Shows some grasp of the purpose and of the 

expectat ions/ requirements of the intended reader. 

• Organisat ion shows some grasp of text  st ructure, with 

opening and development  and some appropriate use of 

paragraphing and/ or other sequencing devices. 

• Sentences show some at tempt  to st ructure and cont rol 

expression and meaning. Var iety of sentence st ructures 

used.  

• Some cont rol of a range of punctuat ion devices, 

enabling intended emphasis and effects to be conveyed 

for some of the response. 

• Spelling is somet imes accurate, with some slips which 

may hinder meaning. 

Lev el  3  7 -  9 

 

 

• Communicates clear ly.   

• Generally clear sense purpose and understanding the 

expectat ions/ requirements of the intended reader is 

shown. 

• Organisat ion is sound with clear text  st ructure;  

cont rolled paragraphing to reflect  opening, development  

and closure together with some successful use of 

cohesive devices. 

• Sentences are generally clear ly st ructured, with 

generally sound cont rol of expression and meaning. A 

reasonable select ion of sentence st ructures is used.  

• Generally sound cont rol of a range of punctuat ion 

devices, enabling intended emphasis and effects to be 

conveyed for most  of the response. 

• Spelling is most ly accurate, with some slips which do 

not  hinder meaning. 

 

 



Lev el  4  10-12 • Communicates effect ively. 

• A sound realisat ion of the wr it ing task according to the 

writer 's purpose and the expectat ions/ requirements of 

the intended reader is shown. 

• Organisat ion is secure, text  st ructure is well- j udged;  

effect ive paragraphing as appropr iate and/ or a range of 

cohesive devices between and within paragraphs.  

• Sentences are purposefully st ructured, with sustained 

cont rol of expression and meaning. A wide and var ied 

select ion of sentence st ructures is used. 

• Thorough cont rol of the full range of punctuat ion, 

enabling intended emphasis and effects to be conveyed.  

• Spelling is almost  always accurate, with occasional 

slips. 

Lev el  5  13-15 • Communicat ion is percept ive and subt le with 

discr im inat ing use of a full vocabulary.  

• Task is sharply focused on purpose and the 

expectat ions/ requirements of the intended reader. 

• Organisat ion shows sophist icated cont rol of text  

st ructure, skilfully sustained paragraphing as 

appropriate and/ or assured applicat ion of a range of 

cohesive devices. 

• Sentences are convincingly st ructured, with 

sophist icated cont rol of expression and meaning. A 

convincing select ion of sentence st ructures is used.  

• Control of the full range of punctuat ion is precise, 

enabling intended emphasis and effects to be conveyed.  

• Spelling is consistent ly accurate. 

 

  

 

 



 

Quest ion 

number 

I ndicat ive content  Mark 

2 ( b )  

Each answer will need to be judged on its merits, and the 

skill and effect iveness with which the candidate answers the 

quest ion. Exam iners must  be alert  to unusual, perhaps 

original approaches ( for instance in style, content , 

st ructure, ideas and so on)  which address the quest ion in an 

engaging, yet  relevant  way, and reward these posit ively.  

• The chosen style and form  of a let ter should reflect  

the specified audience. The audience of a head 

teacher or principal implies a degree of formality, but  

some use of more direct  or informal expression for 

part icular impact  m ight  be appropr iate.  

• The tone should also show awareness of the 

audience, but  it  is important  not  to be over 

prescript ive in this respect .  

• I t  is diff icult  to give indicat ions of typical content  as 

much of this is likely to be locally or student  specific.  

• Be part icular ly alert  for a variety of approaches and 

reward appropr iately and posit ively. Rem ember that  

it  is the quality of expression which is being judged 

not  the content .  

 

W eak er  an sw er s  are likely to be st raight forward and give 

brief points in an uncertain st ructure with a lim ited grasp of 

context .  

 

St r on g er  an sw er s  will make a good range of apt ly chosen 

persuasive points, with clear ideas for im provements that  

show an effect ive command of an appropriate register for 

the suggested audience. 
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Lev el  Mar k  AO3  ( i ) / ( i i ) / ( i i i )  

 0 No rewardable mater ial.  

Lev el  1  1 -  3 

 

 

• Communicat ion is at  a basic level, and lim ited in clar ity.  

• Lit t le awareness is shown of the purpose of the wr it ing 

and the intended reader. 

• Organisat ion is simple with lim ited success in opening 

and development . 

• Sentences show basic at tempt  to st ructure and cont rol 

expression and meaning. A lim ited range of sentence 

st ructures is used.  

• Basic cont rol of a range of punctuat ion devices, with 

lit t le success in conveying intended emphasis and 

effects. 

• Spelling is basic in accuracy, with many slips which will 

hinder meaning. 

Lev el  2  4 -  6  • Communicates in a broadly appropr iate way. 

• Shows some grasp of the purpose and of the 

expectat ions/ requirements of the intended reader. 

• Organisat ion shows some grasp of text  st ructure, with 

opening and development  and some appropriate use of 

paragraphing and/ or other sequencing devices. 

• Sentences show some at tempt  to st ructure and cont rol 

expression and meaning. Var iety of sentence st ructures 

used.  

• Some cont rol of a range of punctuat ion devices, 

enabling intended emphasis and effects to be conveyed 

for some of the response. 

• Spelling is somet imes accurate, with some slips which 

may hinder meaning. 

Lev el  3  7 -  9 

 

 

• Communicates clear ly.   

• Generally clear sense purpose and understanding the 

expectat ions/ requirements of the intended reader is 

shown. 

• Organisat ion is sound with clear text  st ructure;  

cont rolled paragraphing to reflect  opening, development  

and closure together with some successful use of 

cohesive devices. 

• Sentences are generally clear ly st ructured, with 

generally sound cont rol of expression and meaning. A 

reasonable select ion of sentence st ructures is used.  

• Generally sound cont rol of a range of punctuat ion 

devices, enabling intended emphasis and effects to be 

conveyed for most  of the response. 

• Spelling is most ly accurate, with some slips which do 

not  hinder meaning. 

 

 



Lev el  4  10-12 • Communicates effect ively. 

• A sound realisat ion of the wr it ing task according to the 

writer 's purpose and the expectat ions/ requirements of 

the intended reader is shown. 

• Organisat ion is secure, text  st ructure is well- j udged;  

effect ive paragraphing as appropr iate and/ or a range of 

cohesive devices between and within paragraphs.  

• Sentences are purposefully st ructured, with sustained 

cont rol of expression and meaning. A wide and var ied 

select ion of sentence st ructures is used. 

• Thorough cont rol of the full range of punctuat ion, 

enabling intended emphasis and effects to be conveyed.  

• Spelling is almost  always accurate, with occasional 

slips. 

Lev el  5  13-15 • Communicat ion is percept ive and subt le with 

discr im inat ing use of a full vocabulary.  

• Task is sharply focused on purpose and the 

expectat ions/ requirements of the intended reader. 

• Organisat ion shows sophist icated cont rol of text  

st ructure, skilfully sustained paragraphing as 

appropriate and/ or assured applicat ion of a range of 

cohesive devices. 

• Sentences are convincingly st ructured, with 

sophist icated cont rol of expression and meaning. A 

convincing select ion of sentence st ructures is used.  

• Control of the full range of punctuat ion is precise, 

enabling intended emphasis and effects to be conveyed.  

• Spelling is consistent ly accurate. 

  

 

 



Quest ion 

number 

I ndicat ive content  Mark 

2 ( c)  Each answer will need to be judged on its merits, and the 

skill and effect iveness with which the candidate answers the 

quest ion. Exam iners must  be alert  to unusual, perhaps 

original approaches ( for instance in style, content , 

st ructure, ideas and so on)  which address the quest ion in an 

engaging, yet  relevant  way, and reward these posit ively. 

Some candidates may interpret  “The Fall”  as “Autumn” ;  

please accept  such responses.  

 

• The story should illust rate the t it le, or relate to it , in a 

clear way.  

• Relevance is important . I n the case of responses which 

are only loosely appropriate to the task, the first  

paragraph in each band of the marking grid relat ing to 

‘effect iveness of communicat ion’ can be helpful.  

• Exam iners should consider carefully before awarding 

higher band marks to candidates who are clear ly 

reproducing ‘learnt ’ stories, or write stories of superficial 

or fleet ing relevance with an apparent ly appropr iate 

conclusion grafted on.  

• The reader’s interest  should be engaged by the story, or 

by part icular aspects of it , for instance characterisat ion, 

suspense, dramat ic situat ions and so on.  

• Any genre of story is acceptable. A light -hearted 

humorous approach is unlikely but  would be as 

acceptable as a ser ious, possibly t ragic one.  

• I t  is also impossible to be prescript ive about  style. The 

consistency with which a candidate maintains his or her 

adopted style may well be important  in defining the 

overall success of the response.  

• An effect ive beginning and ending are also crit ical 

factors.  

 

W eak er  an sw er s  may be superficially relevant , br ief, with 

lit t le development  of plot ,  character or situat ion, and wr it ten 

in a way which does not  engage the reader.  

 

Mor e su ccessfu l  an sw er s  will have a st rong sense of 

purpose and audience, and will develop character and plot  

in a way which fully reflects the t it le. They will be expressed 

in a sty le which is engaging and entertaining.  
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Lev el  Mar k  AO3  ( i ) / ( i i ) / ( i i i )  

 0 No rewardable mater ial.  

Lev el  1  1 -  3 

 

 

• Communicat ion is at  a basic level, and lim ited in clar ity.  

• Lit t le awareness is shown of the purpose of the wr it ing 

and the intended reader. 

• Organisat ion is simple with lim ited success in opening 

and development . 

• Sentences show basic at tempt  to st ructure and cont rol 

expression and meaning. A lim ited range of sentence 

st ructures is used.  

• Basic cont rol of a range of punctuat ion devices, with 

lit t le success in conveying intended emphasis and 

effects. 

• Spelling is basic in accuracy, with many slips which will 

hinder meaning. 

Lev el  2  4 -  6  • Communicates in a broadly appropr iate way. 

• Shows some grasp of the purpose and of the 

expectat ions/ requirements of the intended reader. 

• Organisat ion shows some grasp of text  st ructure, with 

opening and development  and some appropriate use of 

paragraphing and/ or other sequencing devices. 

• Sentences show some at tempt  to st ructure and cont rol 

expression and meaning. Var iety of sentence st ructures 

used.  

• Some cont rol of a range of punctuat ion devices, 

enabling intended emphasis and effects to be conveyed 

for some of the response. 

• Spelling is somet imes accurate, with some slips which 

may hinder meaning. 

Lev el  3  7 -  9 

 

 

• Communicates clear ly.   

• Generally clear sense purpose and understanding the 

expectat ions/ requirements of the intended reader is 

shown. 

• Organisat ion is sound with clear text  st ructure;  

cont rolled paragraphing to reflect  opening, development  

and closure together with some successful use of 

cohesive devices. 

• Sentences are generally clear ly st ructured, with 

generally sound cont rol of expression and meaning. A 

reasonable select ion of sentence st ructures is used.  

• Generally sound cont rol of a range of punctuat ion 

devices, enabling intended emphasis and effects to be 

conveyed for most  of the response. 

• Spelling is most ly accurate, with some slips which do 

not  hinder meaning. 

 

 



Lev el  4  10-12 • Communicates effect ively. 

• A sound realisat ion of the wr it ing task according to the 

writer 's purpose and the expectat ions/ requirements of 

the intended reader is shown. 

• Organisat ion is secure, text  st ructure is well- j udged;  

effect ive paragraphing as appropr iate and/ or a range of 

cohesive devices between and within paragraphs.  

• Sentences are purposefully st ructured, with sustained 

cont rol of expression and meaning. A wide and var ied 

select ion of sentence st ructures is used. 

• Thorough cont rol of the full range of punctuat ion, 

enabling intended emphasis and effects to be conveyed.  

• Spelling is almost  always accurate, with occasional 

slips. 

Lev el  5  13-15 • Communicat ion is percept ive and subt le with 

discr im inat ing use of a full vocabulary.  

• Task is sharply focused on purpose and the 

expectat ions/ requirements of the intended reader. 

• Organisat ion shows sophist icated cont rol of text  

st ructure, skilfully sustained paragraphing as 

appropriate and/ or assured applicat ion of a range of 

cohesive devices. 

• Sentences are convincingly st ructured, with 

sophist icated cont rol of expression and meaning. A 

convincing select ion of sentence st ructures is used.  

• Control of the full range of punctuat ion is precise, 

enabling intended emphasis and effects to be conveyed.  

• Spelling is consistent ly accurate. 
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